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LEARNING FROM COMPLETER IMPACT DATA 
 
Overview of Case Study: 

 

The state of Kentucky does not make teacher or student impact data available to EPPs. It is left up to EPPs 

to set up partnership agreements with schools and / or districts in order to access this data. While the KY 

Department of Education is partnering with state EPPs to create systematic data collection tools, the efforts are still 

in the planning stages. Therefore, the EPP designed a case study protocol in order to collect data in response to 

CAEP 4.1 and 4.2.  

The pilot case study was designed by the EPP’s CAEP Standard 4 committee, in partnership with a school 

partner. The school was chosen because three recent elementary program completers were employed in the school. 

All study participants were similar in demographics (white, female), and had only taught in the partner school. Each 

taught upper primary (grades 3-5). Since the participants taught at the same school for their entire teaching career, 

school-related factors (e.g., PD, evaluators, school initiatives / terminology, student demographics, facilities, 

curriculum, etc.) should be consistent for all teachers. Participation was voluntary, and participants gave permission 

for their data to be released and reviewed by the EPP. In addition, the EPP obtained IRB permission to conduct the 

study. 

 
Table 1.  

Case Study Participants. 

Completer Years of 
Teaching 

Year of 
Program 
Completion 

Student Teaching Semester Data 

A 1 2017 Fall 2016 (all completed at other schools) 
B 2 2016 Fall 2015 (½ of student teaching was completed at the 

case study school) 
C 3 2015 Spring 2015, (the entire student teaching experience was 

completed at the case study school) 
 
Table 2. 
 
 Demographics of chosen school for case study. 
 

Elementary School (local district) 

Total Enrollment 674 
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Total Minority Enrollment (% of total) 24.3% 

Total Economically Disadvantaged (% of total) 36.1% 

Note: Data retrieved from the KY State School Report Card, 2016-17 AY: 
http://applications.education.ky.gov/src/LearningEnvironment.aspx 
 

 
In consultation with the school principal, the following data was collected for each completer: 

● Student voice survey 

● Professional growth plan (beginning of year and end of year) 

● Student growth goals (beginning of year and end of year) and accompanying test score results 

● Employer observations (2 for each completer) with comments, scored using the KY Framework of 

Teaching (Danielson) rubric 

● Internship data (for completer A only) 

The data were analyzed by the EPP’s CAEP Standard 4 committee and the results were shared with the 

EPP faculty. In addition, the case study methodology was evaluated and recommended changes were shared. 

Description of Data Items 
 

Student voice survey 
 
A Student Voice Survey was administered by the school between February and March, 2018, to all students 

in each of the completer’s classroom. The results of these surveys provides valuable feedback about the teacher’s 

performance. The instrument was developed by the Kentucky Department of Education and was based on the Tripod 

Survey, developed by Cambridge Education and used in the MET project for use in classrooms with students in 

grades 3-5. Five response options are provided (‘Yes, Always, Mostly Yes, Maybe/Sometimes, Mostly Not, No, 

Never’). The survey considers ‘Yes, Always’ and ‘Mostly Yes’ as positive responses, except for the Discipline 

category, where the question “Students behave so badly in this class that it slows down our learning” considers 

‘Mostly Not’ and ‘No, Never’ as positive responses. The survey addresses seven themes based on the acronym of 

STUDENT: Support, Transparency, Understand, Discipline, Engage, Nurture and Trust. 

The results for the three completers were provided by the principal. The survey was summarized by the 

EPP and tagged to the KY Framework for Teaching and to the appropriate CAEP standard (Table 1 and Table 2).  

http://applications.education.ky.gov/src/LearningEnvironment.aspx
http://applications.education.ky.gov/src/LearningEnvironment.aspx
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Professional growth plan (beginning of year and end of year) 
 

At the beginning of  every teacher must submit a professional growth plan based on their self - reflection 

and careful consideration of how it will impact student growth and development. It is important that the teacher 

provide specific areas to work on to enhance student growth. The professional growth plan will be evaluated at the 

end of the school year to determine the teacher’s achievement of those goals and how they have impacted student 

growth. 

Student growth goals (beginning of year and end of year) and accompanying test score results 
 

Each year, teachers in this school fill out a ‘Student Growth Goal Form’. In this form, the teachers 

identifies a specific student growth goal, related to current student assessment results. Expected ‘levels’ of 

achievement are defined (e.g., 15% currently scoring at Level 1 will improve to Level 2), an expected proficiency 

target is identified (e.g., 80% of students will achieve proficiency by scoring at least a 3)). At the end of the school 

year, the data is reviewed by the teacher and the principal to see whether or not the goals were reached.  

The data from the three program completers were gathered, reviewed, and is presented for evidence of 

impact on student growth (component 4.1).  

Employer observations (2 for each completer) with comments, scored using the KY Framework of 
Teaching (Danielson) rubric 

 

           Each of the completers (teachers) were observed teaching a self- written lesson plan. The lesson plan 

and observation were scored by the employer (principal) using Danielson’s Four Domains. During the observation 

samples of teacher- student interactions were transcribed. The Kentucky Framework for Teaching (KyFfT) is a 

foundational document for Kentucky educators. The research-based components of instruction were adapted from 

Charlotte Danielson’s Framework for Teaching (2012), are aligned to the INTASC standards, and are grounded in a 

constructivist view of learning and teaching.  

The KyFfT divides the complex activity of teaching into multiple standards clustered into four domains of 

teaching responsibility: 

1. Planning and Preparation 

2. Classroom Environment 

https://education.ky.gov/teachers/PGES/TPGES/Documents/Kentucky%20Framework%20for%20Teaching.pdf
https://ccsso.org/tools-and-resources-standards-implementation
https://education.ky.gov/teachers/PGES/TPGES/Documents/Kentucky%20Framework%20for%20Teaching.pdf
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3. Instruction 

4. Professional Responsibilities 

The Framework provides the critical rubric for educator growth and evaluation, detailing the concrete 

descriptions of practice associated with the four domains. 

Internship data (for completer A only) 

           Additional data was collected from from the KY Intern Performance Record. The teacher intern was 

observed teaching the self- written lesson plan. The teachThe KyFfT divides the complex activity of teaching into 

multiple standards clustered into four domains of teaching responsibility: 

1. Planning and Preparation 

2. Classroom Environment 

3. Instruction 

4. Professional Responsibilities 

The intern also completed a Post-Observation Reflection.  The lesson plan and observation were scored by 

the principal, a mentor teacher (from completer A’s school), and a teacher educator, using the KFfT (Danielson’s) 

four domains. During the observation samples, teacher and student interactions are recorded in a log and tagged with 

the appropriate domain(s). Additional information was collected including leadership activities and professional 

development goals and progress towards meeting the goals. 

Findings of the Case Study  

After review of the information on CAEP Standard 4, and the pilot case study data, the following analysis 

and report was completed to address the findings and to provide suggestions for future investigations.  

 
Component 4.1: Do program completers contribute to an expected level of student-learning growth? 

 

Data reviewed:  
 

● Student voice survey 

● Student growth goals (beginning of year and end of year) and accompanying test score results 

● Employer observations (2 for each completer) with comments, scored using the KY Framework of 

Teaching (Danielson) (KFfT) rubric. 

https://education.ky.gov/teachers/PGES/TPGES/Documents/Kentucky%20Framework%20for%20Teaching.pdf
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Student Voice Survey 
 

Based on the student survey data, students reported that their teachers were able to positively impact their 

learning. As a measure of impact, the EPP chose to analyze the questions labeled ‘Support’, ‘Understand’, ‘Engage’, 

and ‘Trust’ (Table 3). These questions were all tagged to the KFfT domain 3. 

Table 3. 

Student Voice Survey, aligned to CAEP 4.1, administered Feb-March, 2018 

Question KFfT 
(Danielson) 
domain 

A 
(first year 
teacher)  
(N=18) 
% of 
positive 
responses 

B 
(second 
year 
teacher) 
(N=18) 
% of 
positive 
responses 

C 
(third year  
teacher) 
(N=24) 
% of 
positive 
responses 

Support 
● My teacher pushes us to think hard about 

things we read.  
● My teacher pushes everybody to work hard. 
● In this class we have to think hard about the 

writing we do. 

Domain 3C- 
Engaging 
Students in 
Learning 

81% 69% 
 

97% 

Understand 
● My teacher takes the time to summarize what 

we learn each day.  
● When my teacher marks my work, he/she 

writes on my papers to help me understand. 

Domain 3A- 
Communicating 
with Students 

97% 42% 
 

96% 

Engage 
● School work is interesting. We have 

interesting homework.  
● Homework helps me learn. 

Domain 3C- 
Engaging 
Students in 
Learning 

81% 43% 
 

63% 

Trust 
● My teacher wants us to share our thoughts. 
● Students speak up and share their ideas about 

classwork.  
● My teacher wants me to explain my 

answers-why I think what I think 

Domain 3B - 
Questioning 
and Discussion 
Techniques 

87% 56% 
 

89% 

Note: Overall number refers to % of positive responses. If the overall positive score was below 75%, sub scores 
for sub-items which positive scores were below 75% were reported. 

 
In all four areas, the majority of students perceived that their teachers positively impacted their learning. 

The ‘Engage’ scores were among the lowest scores for all three teachers, especially related to the sub-items ‘school 

work is interesting’ and ‘we have interesting homework’. Overall, Teacher ‘B’ (teacher who completed the 2nd year 

of teaching) had the lowest overall scores in all areas, so the data for this teacher was examined further (Figure 1). 
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Sub-scores seem to indicate that the students perceived that teacher B was somewhat inconsistent in summarizing 

learning, writing comments on papers to increase understanding, in pushing students to think hard about readings, 

and in encouraging students to share thoughts and explain answers. However, in each case, less than 20% of the 

students scored the teacher with negative scores (combination of ‘Mostly, Not’ and ‘Never’), with the exceptions of 

the questions related to homework (35.3%) and student voice about classwork (28.9%).  

 
Figure 1. Student voice survey for completer B 
 
 

Student growth goals (beginning of year and end of year) and accompanying test score results 
 

All three completers demonstrated the ability to positively impact student growth (Table 4). The data were 

obtained through the completer’s employer evaluation. Two sources of data, student growth goals on a specific 

teacher-chosen goal, and overall growth as demonstrated through school-wide testing, were analyzed. All completers 

met or exceeded their student growth goals. The results on overall growth, however, was not consistent, with the 

first year completer receiving a ‘low’ on the expected growth score, and the second year completer not having any 
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data available for analysis. Additional evidence for student growth for the first year teacher was available through 

the data from the Kentucky Teacher Internship Program ( The third year teacher, however, received an ‘expected’ 

score.  

 
Table 4. 
 
Student Growth Goals (4.1) 
 

Participant Beginning of the Year Goal End of Year Results 

A All the 4th grade students will 
persevere and show 100% growth 
in making sense of problem solving 
 
Students will be given differentiated 
instruction n in math centers, follow 
state standards and district pacing 
for daily math instruction. Students 
will be given both formative and 
summative assessments 
By the end of the year 71% of all 
students in the class will achieve 
math proficiency. 

100% of students showed growth 
 
72% met goal 
32% exceeded goal 
 
Growth target rating was low.  

B The students in the classroom will 
show 100% growth in persevering 
and making sense of problem 
solving. 
By the end of the year, 67% of 
students will achieve proficiency. 

Most of the students met or 
exceeded the growth goals. 
 
Proficiency target rating was not 
available. 
 

C 75% of students will achieve 
proficiency by scoring at least a 3 
on a problem solving rubric. 

Met target (all students met (38%) 
or exceeded (62%) the goal) 
 
Proficiency target rating was 
‘Expected’ 

 
 
Internship data (for completer A only) 

 
The Intern Performance Record items related to impact on student learning for Completer A is provided for 

cycle 2 (January 2018) and cycle 3 (April 2018) (The cycle 1 data was not available). 

Table 5. 

Kentucky Teacher Internship Program lesson observations and reflections related to impact on student learning: 

Participant A only.  
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Cycle: Content Goal Results 

2: Math lesson on Angle 
Measurements 

The goal was to get an overall 
percentage of 80% or above on 
all four assessment questions.  

Students scored 86% on question 1, 
86% on Question 2, 82% on 
question 3 and 100 % on Question 
4.  So, learning goal was met. 
 

3: Math lesson: The student can 
multiply a whole number by a mixed 
number & the student can rename an 
improper fraction into a mixed 
number. 

The goal was to get an overall 
percentage of 80% of the class to 
an independent level of learning 
by the end of the lesson. 

The achievement rate was 81%. 
So, the learning goal was met 

 

Summary findings for component 4.1 
 

Based on the findings, all three participants were able to positively impact student learning at acceptable 

targets. In addition, the students perceived that their teachers positively impacted their learning. The student survey 

results indicate that all three participants struggled with engagement (interesting schoolwork and homework). 

However, we do not have data that triangulates the student survey data with other measures (e.g., observations, 

employer evaluations, professional growth needs, etc). Participant B received lower scores on the student voice 

survey in all areas. However, these scores were not consistently observed in the other participants.  

 

Component 4.2: Can program completers effectively apply the professional knowledge, skills, and 
dispositions that the preparation experiences were designed to achieve?  
 

Data reviewed:  
 

● Student voice survey 

● Professional Growth Plan (PGP) 

● Employer observations (2 for each completer) with comments, scored using the KY Framework of 

Teaching (Danielson) (KFfT) rubric. 

 
Student Voice 

 
As a measure of professional skills and competencies, the EPP chose to analyze the questions labeled 

‘Transparency, ‘Discipline, and ‘Nurture’ (Table 3).  
 

Table 5 
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Student Voice Survey, aligned to CAEP 4.2, administered Feb-March, 2018 
 
Question KFfT 

(Danielson) 
domain 

A 
(first year 
teacher)  
(N=18) 
% of positive 
responses 

B 
(second year 
teacher) 
(N=18) 
% of positive 
responses 

C 
(third year 
teacher) 
(N=24) 
% of 
positive 
responses 

Transparency 
● In this class we learn to correct our mistakes.  
● This class is neat-everything has a place and 

things are easy to nd.  
● My teacher explains things in very orderly 

ways. 
● My teacher knows when the class understands, 

and when we do not. 
 

Domain 2B - 
Establishing 
a Culture for 
Learning 

92% 69% 
 

91% 

Discipline 
● My classmates behave the way my teacher 

wants them to.  
● Our class stays busy and does not waste time.  
● Students behave so badly in this class that it 

slows down our learning. 

2D - 
Managing 
Student 
Behavior 

85% 35% 
 

76% 
 

Nurture 
● My teacher in this class makes me feel that 

he/she really cares about me.  
● If I am sad or angry, my teacher helps me feel 

better. My teacher seems to know if 
something is bothering me. My teacher gives 
us time to explain our ideas. 

2A - 
Creating an 
Environment 
of Respect 
and Rapport 

94% 63% 92% 

Note: Overall number refers to % of positive responses. If the overall positive score was below 75%, sub scores for 
sub-items which positive scores were below 75% were reported). 

In all three areas, the majority of students perceived that their teachers demonstrated appropriate 

professional skills and competencies. The ‘Discipline’ scores were among the lowest scores for two of the teachers, 

especially the sub-question ‘my classmates behave the way my teacher wants them to’. Overall, Teacher ‘B’ (teacher 

who completed the 2nd year of teaching) had the lowest overall scores in all areas, so the data for this teacher was 

examined further (Figure 1). Sub-scores seem to indicate that the students perceived that teacher B was somewhat 

inconsistent in ‘Transparency’ (‘knowing when the class understands, and when we do not’), Discipline (all three 

sub-scores), and in ‘Nurture’ (‘my teacher makes me feel that he/she really cares about me’, ‘My teacher seems to 

know if something is bothering me’, ‘my teacher gives us time to explain our ideas’).  However, in each case, less 
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than 20% of the students scored the teacher with negative scores (combination of ‘Mostly, Not’ and ‘Never’) in 

these areas.  

Professional growth plan (beginning of year and end of year) 
 

Table 6. 

Professional Growth Plan Goals 
 

Participant Beginning of the Year Goal End of Year Results 

A Students will be given differentiated 
instruction in math centers, follow 
state standards and district pacing 
for daily math instruction.  
 
Students will be given both 
formative and summative 
assessments 
 

The teacher made gains in these 
areas but want to focus on 
assessment and student engagement 
and their ownership in their 
learning. 

B This teacher will increase effective 
feedback practices in daily 
instruction and allow doe corrective 
action to be taken by students to 
improve content mastery. 

The teacher would like to continue 
work on these 

C 3B - Using Questioning and 
Discussion Techniques: 
 
Teacher will use a variety of 
questioning and discussion 
techniques to reflect high level 
questioning, true discussion and full 
participation by all students. This 
will be accomplished by meeting 
weekly with the 5th grade team to 
discuss and collaborate on ways to 
foster higher level student 
discussions. The teacher will also 
do outside reading on the topic. 
 

The teacher met the goals but still 
would like to improve. 

 
 

Table 6. 
 

Employer observations (2 for each completer) with comments, scored using the KY Framework of Teaching 
(Danielson) rubric 
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Domain / 
Component 

Teacher A 
(first year 
teacher) - Obs 
#1 (KTIP) 

Teacher A 
(first year 
teacher) - Obs 
#2 (KTIP) 

Teacher B 
(second year 
teacher) Obs 
#1 

Teacher B 
(second year 
teacher) Obs #2 

Teacher C 
(third year 
teacher) Obs 
#1 

Teacher C 
(third year 
teacher) Obs 
#2 

Domain 2 Classroom Environment 

A. Creating an 
Environment of 
Respect and 
Rapport 
 
Evidence : 
Observations of 
Teaching 

Developing + Exemplary- Accomplished Accomplished Exemplary Exemplary 
 

B. Establishing 
a Culture for 
Learning 
 
Evidence : 
Observations of 
Teaching 

Developing + Accomplished 
+ 

Accomplished Accomplished Accomplished Accomplished
- Teacher 
conveys with 
hard work 
students can 
be successful 
 
Exemplary- 
Classroom 
culture is 
cognitively a 
vibrant place 

C. Managing 
Classroom 
Procedures 
 
Evidence : 
Observations of 
Teaching 

Developing - Accomplished
- 

Developing in 
Management 
of 
Instructional 
Groups 
Accomplished 
in other  
elements 

Accomplished Accomplished Accomplished 

D. Managing 
Student 
Behavior 
 
Evidence : 
Observations of 
Teaching 

Developing  Accomplished Accomplished Accomplished Accomplished Accomplished 

E.  Organizing 
Physical Space 
 
Evidence : 
Observations of 
Teaching 

Developing  Exemplary- Developing in 
technology 
resources 
Accomplished 
in other 
elements 

Accomplished Accomplished Accomplished 
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Domain 3 Instruction 

A. 
Communicating 
with Students 
 
Evidence : 
Observations of 
Teaching 

Developing  Accomplished
- 

Developing in 
Explanation of 
Instruction 
Accomplished 
in Teacher’s 
Exploration of 
Content 

Developing  Accomplished Accomplished
- good 
communicatio
n, explanation 
and written 
communicatio
n 
 
 
Exemplary- 
Thorough and 
clear 
explanation of 
content 

B. Using 
Questioning 
and Discussion 
Techniques 
 
Evidence : 
Observations of 
Teaching 

Developing  Accomplished 
+ 

Developing Developing  Accomplished Accomplished 

C. Engaging 
Students in 
Learning 
 
Evidence : 
Observations of 
Teaching 

Developing  Accomplished  Developing Developing  Accomplished 
 

Exemplary 
all students 
intellectually 
engaged 
 
Accomplished 
learning tasks 
and activities 
are aligned 
with 
instructional 
outcomes, the 
pacing of the 
lesson is 
appropriate 
 
 

D. Using 
Assessment in 
Instruction 
 
Evidence : 
Observations of 
Teaching 

Developing  Accomplished 
+  

Developing Developing  Accomplished Accomplished 

E. 
Demonstrating 
Flexibility and 

Developing + Accomplished 
+ 

Developing Developing  Accomplished Accomplished 
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Responsiveness 
 
Evidence : 
Observations of 
Teaching 

 
The completers began in the various Domains at the Developing level or Accomplished Level. In some 

domains, completers reached Exemplary stage in such areas as designing student assessment, understanding the 

classroom culture, communication with students, engaging students in learning, using assessment in instruction and 

on teacher self- reflection. All classroom students met or exceeded their growth goals. Based on available data, 

participants are performing their duties to the satisfaction of their employers. 

To determine if the EPP’s preparation of these candidates was related to the case study evidence, we 

compared the current scores with similar scores from each candidate’s final student teaching scores.  

Table 7. 

Student teacher data for domains 2 and 3.  

Domain / Component Teacher A  
Fall 2015- Fall 2016 
Student 
teaching/Danielson 

Teacher B 
Fall 2015 
Student teaching 
/Danielson 

Teacher C 
Spring 2015 
Student/Mentored Teaching 
Evaluation 

 
Domain 2 Classroom Environment 

A. Creating an 
Environment of Respect 
and Rapport 

Accomplished 
 

Accomplished 
 

Exemplary 

B. Establishing a 
Culture for Learning 

Accomplished 
 

Developing 
 

Exemplary- classroom culture 
vibrant place 
 
Accomplished  
-Teacher conveys with hard work 
students can be successful 
-Students understand their role as 
learners 
-Classroom interactions support 
learning 

C. Managing Classroom 
Procedures 

Developing  
 

Accomplished  
 

Accomplished 

D. Managing Student 
Behavior 

Developing  Accomplished  Accomplished 
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E.  Organizing Physical 
Space 

Accomplished  
 
 

Exemplary  
 

Accomplished  

Domain 3 Instruction 

A. Communicating with 
Students 

Accomplished 
 

Accomplished  
 

Accomplished  
-Teacher clearly communicates 
instructional purpose of lesson 
-During explanation of content, 
teacher invites student intellectual 
development. 
-Teacher written and spoken 
language is clear and correct. 
 
Exemplary  
Teacher explanation of content is 
thorough and clear, developing 
conceptual understanding through 
artful scaffolding and connecting 
with students’ interests. 

B. Using Questioning 
and Discussion 
Techniques 

Accomplished  
 

Ineffective  
 

Accomplished  

C. Engaging Students in 
Learning 

Accomplished  
 

 
Developing  
 

Accomplished  
-Learning tasks and activities are 
aligned with instructional 
outcomes. 
-Pacing of lesson is appropriate 
 
Exemplary-  
-Virtually all students are 
intellectually engaged 
 

D. Using Assessment in 
Instruction 

Accomplished  
 

Exemplary 
 
 

Accomplished 

E.  Demonstrating 
Flexibility and 
Responsiveness 

Developing  Developing  
 

Accomplished  

 
 
Table 8.  
 
Summary scores for student teacher (last observation) and principal observations (2nd observation). 
 
 

 PGES (Danielson) Component 
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Participant 2a 2b 2c 2d 2e 3a 3b 3c 3d 3e Me
an 

Mo
de 

SD 

A - Student 
Teacher (last obs) 

3 3 2 2 3 3 3 3 3 2 2.7 3 0.46 

A - Principal 
Observation (2nd 
obs) 

3 3 3 2 2 3 3 3 3 3 2.8 3 0.40 

B - Student 
Teacher (last obs) 

3 2 3 3 4 3 1 2 4 2 2.7 3 0.90 

B - Principal 
Observation (2nd 
obs) 

3 3 3 3 3 2 2 2 2 2 2.5 3 0.50 

C - Student 
Teacher (last obs) 

4 4 3 3 3 4 3 4 3 3 3.4 3 0.49 

C - Principal 
Observation (2nd 
obs) 

4 3 3 3 3 4 3 4 3 3 3.3 3 0.46 

 
All three completers have scores for their student teaching experiences in Domains 2 and 3. The first year 

completer (participant A), remained the same or improved from student teaching to the end of the first year of 

teaching, with the exception of component 2e (organizing physical space). Completer two (2nd year teacher), had 

‘developing’ scores in all areas of component 3. However, it seems that this completer struggled in that area during 

student teaching as well. Completer three (3rd year teacher) consistently scored ‘Accomplished’ or ‘Exemplary’.  

Summary findings for component 4.2 
 

Based on the findings, all three participants were able to demonstrate professional skills and dispositions at 

acceptable targets. In addition, the majority of students perceived that their teachers demonstrated appropriate 

professional skills and competencies. The ‘Discipline’ (2d) scores were among the lowest scores for two of the 

teachers, especially the sub-question ‘my classmates behave the way my teacher wants them to’. However, in each 

case, less than 20% of the students scored the teacher with negative scores (combination of ‘Mostly, Not’ and 

‘Never’) in these areas. With the exception of a ‘Developing’ score for completer A in component 2d, the other two 
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completers scored ‘accomplished’ in 2d. Otherwise, there were no consistent areas for improvement that were 

common among all three completers. 

 
Suggestions for future case studies 

 

● Focus on teachers who completed their second year of teaching instead of a variety of teachers at the same 
school. While the case study analysis provided actionable results, it was difficult to determine which 
findings were due to EPP influences and which were focused on school PD and culture. 

● Conduct a short interview with completers after the analysis of the data. For example, the second-year 
completer had lower scores in student surveys and on evaluations. However, we do not know if there were 
any contextual reasons for these scores (e.g., particularly difficult students, personal issues, etc.) that may 
have influenced these results. 

● Expand case studies to additional partner schools by engaging district partners in providing data needed.  
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LEARNING FROM COMPLETER IMPACT DATA 

 

Overview of Case Study: 

 

The state of Kentucky does not make teacher or student impact data available to 

Education Preparation Providers (EPPs). It is left up to EPPs to set up partnership agreements 

with schools and / or districts in order to access this data. While the Kentucky Department of 

Education (KDE) is partnering with state EPPs to create systematic data collection tools, the 

efforts are still in the planning stages. Therefore, the EPP designed a case study protocol in order 

to collect data in response to CAEP 4.1 and 4.2.  

The pilot case study was designed by the EPP’s CAEP Standard 4 committee, in 

partnership with several school partners. After reviewing completers who were teaching in a 

school 2-3 years since finishing the program, we decided to focus on three district partners to 

study. These three partners were in counties contiguous to the EPP, and each had at least two 

completers employed. A total of 11 completers were identified to participate in the case study.  

The Dean of Education contacted the appropriate district leader to obtain permission to 

gather data, and the principals were contacted to ensure that they would provide the data. All 

principals agreed to provide the data. Then, the EPP made various attempts to contact the 

identified completers. We sent numerous emails, made phone calls, and sent postcards to make 

sure all of the completers agreed to allow us to collect the data. However, after numerous and 

exhaustive attempts to obtain permissions from completers, only four completers granted us 

permission to obtain the data from their principals. 
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Participation was voluntary, and participants gave permission for their data to be released 

and reviewed by the EPP. In addition, the EPP obtained Institutional Review Board (IRB) 

permission to conduct the study.  
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Table 1. 

Completers invited to participate in the Case Study. Highlighted rows indicate completers who agreed to participate and from whom 
we received data from the principal.  

ID Gender Ethnicity Date of 
Completion 

Route Level Content Certification 
Earned 

1 F W 16-17 Option 6: 
University-
Based 
Alternative 
Route to 
Certification 

Initial 
Graduate 

Biology Middle & High 
School 

2 F W 16-17 Traditional Initial 
Undergraduate 

Elementary 
Education 

Elementary 

3 F W 16-17 Traditional Initial 
Undergraduate 

Elementary 
Education 

Elementary 

4 M W 16-17 Option 6: 
University-
Based 
Alternative 
Route to 
Certification 

Initial 
Graduate 

Biology Middle & High 
School 
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ID Gender Ethnicity Date of 
Completion 

Route Level Content Certification 
Earned 

5 M B 15-16 Traditional Initial 
Undergraduate 

Instrumental 
Music 

Instrumental Music 

6 M W 15-16 Option 6: 
University-
Based 
Alternative 
Route to 
Certification 

Initial 
Graduate 

Learning and 
Behavior 
Disorders 

LBD P-12 

7 F B 16-17 Option 6: 
University-
Based 
Alternative 
Route to 
Certification 

Initial 
Graduate 

Learning and 
Behavior 
Disorders 

LBD P-12 

8 F W 16-17 Traditional Initial 
Undergraduate 

Biology Middle & High 
School 

9 M W 15-16 Option 6: 
University-
Based 
Alternative 
Route to 
Certification 

Initial 
Graduate 

Learning and 
Behavior 
Disorders 

LBD P-12 
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ID Gender Ethnicity Date of 
Completion 

Route Level Content Certification 
Earned 

10 F W 15-16 Option 6: 
University-
Based 
Alternative 
Route to 
Certification 

Initial 
Graduate 

Learning and 
Behavior 
Disorders 

LBD P-12 

11 F W 15-16 Traditional Initial 
Undergraduate 

Elementary Elementary 
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Table 2. 
 
 Demographics of chosen schools for case study.   

Diversity (Counts of Students) Counts of 
Students 
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In order to collect the data, a survey was sent to the principals who had completers that agreed to 
participate in the study. The principals were asked to provide summary information that provided 
information in the following areas: 

● Student voice survey 

● Professional growth plan (beginning of year and end of year) 

● Student growth goals (beginning of year and end of year) and accompanying test score 

results 

● Employer observations (2 for each completer) with comments, scored using the KY 

Framework of Teaching (Danielson) rubric 

● Student Teaching data (final observation), scored using the KY Framework of Teaching 

(Danielson) rubric 

The data were analyzed by the EPP’s CAEP Standard 4 committee and the results were 

shared with the EPP faculty. In addition, the case study methodology was evaluated by the chair 

of the CAEP Standard 4 committee, and recommended changes are described at the end of this 

report. 

Description of Data Items 

 

Student voice survey 

 
A Student Voice Survey, developed by the KDE, was based on the Tripod Survey, 

developed by Cambridge Education and used in the MET project for use in classrooms with 

students. Five response options are provided (‘Yes, Always, Mostly Yes, Maybe/Sometimes, 

Mostly Not, No, Never’). The survey considers ‘Yes, Always’ and ‘Mostly Yes’ as positive 

responses, except for the Discipline category, where the question “Students behave so badly in 
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this class that it slows down our learning” considers ‘Mostly Not’ and ‘No, Never’ as positive 

responses. The survey addresses seven themes based on the acronym of STUDENT: Support, 

Transparency, Understand, Discipline, Engage, Nurture and Trust. 

Principals were asked to report on specific strengths and weaknesses revealed by survey 

results. The data were only provided for two of the completers. The survey was summarized by 

the EPP and tagged to the KY Framework for Teaching and to the appropriate CAEP standard 

(Table 3).  

Professional growth plan (beginning of year and end of year) 

Teachers annually submit a Professional Growth Plan (PGP) based on their self - 

reflection and careful consideration of how it will impact student growth and development. It is 

important that the teacher provide specific areas to work on to enhance student growth. The 

professional growth plan is evaluated at the end of the school year to determine the teacher’s 

achievement of those goals and how they have impacted student growth.  

Principals were asked to report on whether the completer met the stated PGP goals, and 

to describe the goal and any areas for improvement (AFI). Three of the four principals provided 

this data. 

Student growth goals (beginning of year and end of year) and accompanying test 

score results 

The principals were asked to provide information about whether or not the completer met 

expectations for student growth and to provide context and suggestions for program 

improvement. All principals provided this data (component 4.1).  
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Employer observations, scored using the KY Framework of Teaching (Danielson) 

rubric 

Each of the completers (teachers) were observed teaching a self- written lesson plan. The 

lesson plan and observation were scored by the employer (principal) using Danielson’s Four 

Domains. During the observation samples of teacher- student interactions were transcribed. The 

Kentucky Framework for Teaching (KyFfT) is a foundational document for Kentucky educators. 

The research-based components of instruction were adapted from Charlotte Danielson’s 

Framework for Teaching (2012), are aligned to the INTASC standards, and are grounded in a 

constructivist view of learning and teaching.  

The KyFfT divides the complex activity of teaching into multiple standards clustered into 

four domains of teaching responsibility: 

1. Planning and Preparation 

2. Classroom Environment 

3. Instruction 

4. Professional Responsibilities 

The Framework provides the critical rubric for educator growth and evaluation, detailing 

the concrete descriptions of practice associated with the four domains. 

The principals were asked if the completer scored below a ‘3’ in any element of the 

KyFfT. Principals were also asked to provide context and to provide suggestions for program 

improvement. 

 

 

Findings of the Case Study  

about:blank
about:blank
about:blank
about:blank
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After review of the information on CAEP Standard 4, and the case study data, the 

following analysis and report was completed to address the findings and to provide suggestions 

for future investigations.   

 

Component 4.1: Do program completers contribute to an expected level of student-learning 

growth? 

 

Data reviewed:  

 

● Student growth goals (beginning of year and end of year) and accompanying test score 

results 

 

Student growth goals (beginning of year and end of year) and accompanying test 

score results 

 
All four completers demonstrated the ability to positively impact student growth (Table 

4). The data were obtained through the completer’s employer evaluation. All completers met or 

partially met their student growth goals. Completer 3’s principal discussed that the problem may 

have been related to the leader of the team and the need for additional experience rather than just 

the completer’s ability.  
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Table 3. 
 
Student Growth Goals (4.1) 
 
I
D 

Student 
Growth 

Additional Comments Student Growth Suggestions 
Student 
Growth 

1 3 = Met 
expected  
levels 

2 3 = Met 
expected 
levels 

Completer name is a member of a strong, established team.  
They have great results.  They are the number one 5th grade 
team in the district.  However, .. data was among the lowest of 
her team so I put .. as met instead of exceeds.   

Focus more 
on 
differentiation 
for high need 
learners like 
sped and 
ELL.  

3 2 = 
Partially 
met 
expected 
levels 

Completer name is a member of a weak team. .. team had an 
inexperienced team lead, therefore their results suffered.  As a 
grade they were second in the district.  My expectation was for 
them to be first since this same group of kids was first as third 
graders.   This is why I put partial.  .. is still learning.   

Focus more 
on 
differentiation 
for high need 
learners like 
sped and 
ELL.  

4 3 = Met  
expected  
levels 

 
 

 

Component 4.2: Can program completers effectively apply the professional knowledge, 

skills, and dispositions that the preparation experiences were designed to achieve?  

 

Data reviewed:  

 

● Student voice survey 

● Professional Growth Plan (PGP) 
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● Employer observations with comments, scored using the KY Framework of Teaching 

(Danielson) (KFfT) rubric. 

 

 Student Voice 

Student voice data were only provided for one of the completers. The strengths and weaknesses 

were given, but generalizations are not possible due to the low response rate.  

Table 4 

Student Voice Survey, aligned to CAEP 4.2, administered Feb-March, 2018 
 
I
D 

Was 
Student 
Voice 
available
? 

Strengths   SG 
Weakness 

Describe weakness SG 

1 Student voice data not available 

2 Student voice data not available  

3 Student voice data not available   

4 Yes, 
strengths 
identified 

students learn to 
correct mistakes  
students learn daily  
teacher checks for 
understanding 

Yes teacher does not explain difficult 
things easily  students are not 
always busy and instructional time 
is lost 

 

Professional growth plan (beginning of year and end of year) 

Three of the four completers were evaluated on their PGP goals. Two of them had no 

AFIs. The other one did not meet their student growth goal (already noted above). However, she 

met her goal in 3c (increasing engagement).  
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Table 5. 

Professional Growth Plan Goals 
 
ID Formal 

evaluation 
PGP Professional 

Goals met? 
Focus of goals AFI 

1 Formal 
evaluation 

Teacher 
PGP 

Yes, Goals met No 
AFI's 

2 Formal 
evaluation 

Teacher 
PGP 

No, Goals not 
met 

.. met  .. PGP goal of 
increasing engagement.  .. 
self scored developing in 
the area of 3c at the 
beginning of the school 
year.  .. final evaluation 
score was 
accomplished.    .. student 
growth score was the one 
goal not met.  .. wanted 2/2 
of .. sped students to make 
10 point gains on reading 
map.  Only one student 
improved but not by 10 
points.  And the other 
student had no growth.  

No 
AFI's 

3 Formal 
evaluation 

Teacher 
PGP 

Yes, Goals 
met 

.. chose 1D as her area for 
growth.  She moved from a 
self score of developing to 
a summative score of 
accomplished.    .. also set 
the student growth goal for 
all of her sped students to 
move up one writing level 
by end of year.  100% of 
her sped students met that 
goal.  

No 
AFI's 

4 na na na na na 
 
 

Employer observation 

Three of the completers were formally observed by the employer. The employers were 

asked if any of the completers received less than a 3 (proficient) on any component. The only 

components mentioned were 1A (Demonstrating knowledge of content and pedagogy) and 1C 
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(Selecting Instructional Outcomes). Both of these completers (ID 2 and 3) were teaching at the 

same school, and the principal commented on both completers together. In addition, principals 

were asked to give any advice to improve our EPP based on the evaluations, and the principal for 

completers 2 & 3 noted that the EPP should work more on understanding the ‘rigor and depth of 

complexity of the standard’ and more on ‘differentiation aligned with the standard’.  

 
Table 6. 

 
Employer observations (2 for each completer) with comments, scored using the KY Framework 
of Teaching (Danielson) rubric 
 
  Domains with lower than a 3   
I
D 

Did the 
observed 
teacher 
receive a 
score of 
LESS 
THAN 3 on 
any domain 
(Danielson 
or similar) 
during their 
most recent 
observation
? 

1A - 
Demonstrating 
Knowledge of 
Content and 
Pedagogy 

 
1C - 
Selecting 
Instructiona
l Outcomes 

Comments Advice 

1 No 
     

2 Yes Y 
 

Y For both teachers, 
there seems to be a 
disconnect between 
the standard and 
learning 
targets/outcomes 
posted.  This also 
effects the assessment 
resulting in a 
disconnect there as 
well.    So, overall 
both could benefit 
from digging deeper 
into the standard to 

Work more 
on standard 
understand- 
writing I 
cans, 
assessments, 
understandin
g the rigor 
and depth of 
complexity of 
the standard, 
and 
differentiatio
n aligned 

3 Yes Y   Y 
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  Domains with lower than a 3   
gain a clearer picture 
of what the standard 
entails.  

with 
standard.  

4 No 
     

 
 
 
Summary findings for component 4.2 

 

Based on the findings, all participants were able to demonstrate professional skills and 

dispositions at acceptable targets. The principal for two of the completers (2 & 3) noted 

weaknesses in 1A (Demonstrates knowledge of content and pedagogy) and 1C (Selecting 

Instructional Outcomes), and, for completer 4, the student growth survey found areas for 

improvement including explanation of difficult content and loss of instructional time as 

weaknesses (which would be encompassed by 3A – Communicates with students and 3C – 

Engages students in learning). When considering that 1A (Pedagogy) relates to 3A, especially 

when considering that the ‘teacher’s explanation of content is well scaffolded, clear and accurate, 

and connects with students’ knowledge and experience’, a common theme may be that the EPP 

should spend more time working with candidates to not only break down the standards to greater 

depths of complexity and rigor, but to then work with the candidates on delivering differentiated 

instruction using effective communication strategies. Otherwise, there were no consistent areas 

for improvement that were common among all four completers. 

 
Suggestions for future case studies 

 

● Start the process of obtaining permissions from completers earlier in the Spring semester. 
We had problems getting permissions from the completers in May, perhaps due to the end 
of the school year. 
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● Get completer permission before contacting the districts. We had a district who agreed to 
participate, but the completers in the district did not give permission.  

● Expand case studies to additional partner schools by engaging district partners in 
providing data needed.  
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